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Abstract:
Learning for Access (L4A) is a unique experiment combining two critical strands; viz.,
accelerated learning for OOSC those dropped out and never enrolled as well as those in school
and at risk of dropping out; and school improvement for upgrading the stability of the school to
sustain new intakes. The total duration of the program in a target village is one year. This
paper particularly explores the impact of a CPB Camp under the Learning for Access Program
across four rural districts of Pakistan. The camp has a significant impact on the enrolment of
out-of-school children (OOSC) and in-school children into the camp, drop-out rate of children
from the camp and transition of children across learning levels during the one month period of
the camp. The paper further conducts a regression analysis to explore the correlation of different
factors on learning levels. The results reveal that gender, age and status of the child (out-ofschool/in-school) have a significant impact on the probability of the child to transition from a
lower category to a higher category in all three subjects taught at the CPB camp. Therefore, the
paper provides useful data to understand the factors that work for OOSC as a set of
interventions that are linked to both demand and supply side realities helping us set grounds for
policy and action frameworks in this area. For provinces in Pakistan that are partners of Global
Partnership for Education (GPE), viz., Sindh and Balochistan, this innovation can be of great
significance with more robust tracking until the end of 2016.
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1. Introduction:
It has been universally recognized that education plays an integral role in promoting sustainable
development of any country. It is ‘a powerful tool by which economically and socially
marginalized adults and children can lift themselves out of poverty and participate fully as
citizens’ (UNESCO 2014). It thereby helps create social cohesion and possibilities that overcome
divisive cultural norms, laws and practices. However, according to a recent UNESCO policy
paper, nearly 58 million children of primary school age (typically between 6 and 11 years of age)
are not enrolled in school; and ‘if current trends continue, two-fifths of these children—or 15
million girls and 10 million boys—are unlikely to ever set foot in a classroom’ (Fixing the
Broken Promise 2015). Contrary to the efforts at the start of the decade, the progress to reach
Out-Of-School Children (OOSC) has significantly slowed down as global primary out-of-school
rate stands stuck at 9% since 2007 (Education for All 2014). From what it seems, the Millennium
Development Goals (MDGs) and Education for All (EFA) targets for Universal Primary
Education (UPE) will not be met by 2015. Not only will we handicap the potential and stunt the
growth of millions of young minds, but also pose huge economic costs for the society at large;
‘the sheer number and high prevalence of OOSC in certain countries represents a major
economic failure – an underinvestment in human capital that results in significant income gaps,
especially in the poorest countries’ (Thomas 17).

2. Country’s Development Context:
Pakistan is at the centre of these unmet global targets for OOSC, taking second position after
Nigeria. The 18th Amendment to the constitution of Pakistan declared education as a
fundamental guaranteed by the State. Article 25 A states: “the State shall provide free and
compulsory education to all children of the age of five to sixteen years in such manner as may be
determined by law." Each province has deliberated enactments to implement Article 25-A with
sector plans and frameworks. To date, Sindh has passed the Sindh Compulsory and Free
Education Act 2013, Balochistan has passed The Balochistan Compulsory and Free Education
Ordinance 2013, Punjab has passed The Punjab Free and Compulsory Education Bill 2014 and
Khyber Pakhtunkhwa has yet to debate and present the bills in their assemblies. Islamabad
Capital Territory (ICT) was the first to pass the enactment in December 2012 but the rules for
implementation are still awaited.
This is a formidable challenge for Pakistan where the NER at primary level is 57% with lower
for girls at 54% compared to that of boys at 61%. The difference is more pronounced in rural
areas at 54% than in urban areas at 67%. In a province wise comparison, Punjab leads at 62%,
followed by Khyber Pakhtunkhwa at 54%, Sindh at 52% and Balochistan at 45%. Islamabad
stands at 82 percent (PSLM 2013-14). ASER 2014 National Rural results reveals that 21% of the
children between ages 6 and16 are out-of-school. This number is almost the same as last year’s
results (21%), indicating that there has been no improvement in this avenue. Further,
disaggregating this result, 15% of the children have never been enrolled in a school while 6% of
them have dropped out of school. ASER 2014 National Urban results reveals that 6% of the
children between ages 6 and 16 are out-of-school which is fortunately, less than last year’s
results (8%). Again disaggregating this result, 3% of the children have never been enrolled in a
school while almost the same percentage has dropped out of school (ASER 2014).
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The EFA Global Monitoring Report 2013-2014 lists Pakistan as a country with second highest
number of OOSC after Nigeria at estimates of 5.7 million at primary level and 25 million
between age groups of 5 and 16 (Teaching and Learning 2013-14).

3. Objectives:
Given this context, innovations are being tested to address the challenges of learning and access
that can generate reliable metrics in Pakistan. This paper focuses on a program appropriately
called Learning for Access (L4A). It explores the impact of a Chalo Parho Barho (CPB) Camp
under the L4A Program on:
I.
II.
III.

Enrolment of OOSC in CPB camps
Drop-out rate of Enrolled Children in CPB camps
Learning Levels of Children in the CPB camps

It further employs a quantitative model to understand the correlation of various factors (out-ofschool/in-school status of the child, gender, age) on learning levels. The paper is organized as
follows: Section 4 reviews the literature and prevailing theories on interventions that have been
tested to reduce the number of OOSC and consequently increase enrolment and learning levels of
children in school. Section 5 explores the theoretical framework of the interventions under the
program. Section 6 describes the statistical model employed for the analysis. Section 7 discusses
the data used and variables constructed. Section 8 presents the empirical results with discussion.
Section 9 concludes the study, identifies the limitations and sets framework for following impact
evaluation and future research.

The goal is to introduce a unique approach to address the problem of out-of-school children and
guide relevant education sector reforms towards equitable attainment of Article 25A -Right to
Education in Pakistan.

4. Literature Review:
While the Global Partnership for Education (GPE) has defined the term OOSC to include a wide
range of realities that are linked to a diverse set of factors1, ‘education systems and the
1

The definition of ‘out-of-school’ encompasses a wide range of realities and refers to children who do not have
access to a school in their community, do not enroll despite the availability of a school, enroll but do not attend
school and drop out of the education system. Income poverty, poor health and nutrition, disability, gender,
ethnicity, child labor, migration, geographical disadvantages, cultural factors and situations of fragility and conflict
contribute to limiting access to school and excluding children from a proper education (Global Partnership for
Education 1).
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environment that surrounds them often put particular children at a disadvantage’ (Fixing the
Broken Promise 2015). These problems tend to influence both schooling demand with inability
to pay school fees and other costs, pressure on children to work, lower health indicators; and
school supply with schools serving poor communities often have lower quality indicators,
teachers less likely to want to work there, fewer resources and fewer schools in general (Hunt
2008).
It is important to distinguish between the factors influencing the demand for and supply of
education, since effective solutions will only be such that counter the specific demand or supply
side problem. For example, user payments are less effective where low enrolment is a result of
demand failure. If parents are unwilling to admit their children to schools even when education is
free, they will definitely not send their children to schools when they have to pay for it from their
own pockets. However, if on the other hand, the problem is on the supply side such that the
government is unable or unwilling to provide publicly financed education, user payments may be
the only means to help parents in low-income countries provide their education to their children
(Jenker 2004). In another study, it was observed that paying for schooling expenses promotes
schooling but only at the beginning of the school year when most schooling expenses occur. The
scholarship combined with the conditional stipend increases school attendance rates and
decreases grade failure rates but the effects persist only during the year of support and not after
(Edmonds 1). Therefore such conditional cash transfer programs must be administered with
strategic plans for sustainability.
However, once OOSC are enrolled, it is often a challenge to sustain them. Jane Waldfogel argues
that out of school factors create literacy gaps that exist before children enter school. Many of
those factors continue to influence the reading skills of children as they progress through school,
widening the gaps for some groups thereafter. She says, for example, differences in parenting
explain gaps across blacks and whites and those associated with socioeconomic status, while
language spoken at home, parental proficiency and whether a child participates in pre-school
helps explain literacy levels for immigrant children. She recommends that addressing these gaps
requires tailored responses but nonetheless, ‘schools have a responsibility to try to close such
gaps’ (Waldfogel 2012).

5. Theoretical Framework of the Program:
The Learning for Access Program is a unique initiative that builds on the The Five Dimensions
of Exclusion framework to understand children who are out of school and propose interventions
accordingly.
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Under the framework, Dimension 1 includes children of pre-primary school age who are not in
pre-primary or primary school, Dimension 2 includes the children of primary age who are not in
primary or secondary education, Dimension 3 applies to children of lower secondary age who are
not in primary or secondary school, Dimensions 4 and 5, respectively, comprise children enrolled
in primary or lower secondary school who are at risk of dropping out (ESAR 13).
The Learning for Access Program targets children of Dimensions 2, 3, 4 and 5 to increase enrolment
of OOSC and sustain the enrolment of in school children who are at a risk of dropping out; and offer
whole school improvement interventions to build a quality learning environment for new intakes. The
program is implemented at village level for one year in two stages:
Stage 1: Learning Camp Model: Chalo Parho Barho (CPB) Camp – Lets Read and Grow

Duration: 03 months
 Conduct a school survey to identify schools (government + low cost private) that require
support


Identify children from grades 3, 4 and 5 of these schools who are at a risk of dropping out



Conduct a 100% household survey to identify OOSC in the communities



Conduct ‘Baithaks’ or community meetings to disseminate results of the household survey
and convince the community the need to send OOSC to schools



Identify Para teachers from amongst the community who are willing to bring OOSC to
schools and teach



Train the Para Teachers according to a CAMaL methodology - Combined Activities for
Maximized Learning



Set up Chalo Parho Barho (CPB) Camps at the identified school premises or available
community spaces after school hours (2-3 hours every day for 45 days)



Ensure Para Teachers bring identified OOSC and identified in school children to the camp
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Assess all children in the camp using simple tools (built on ASER tools) and group the
children according to their learning levels rather than by their grade.



Delegate each group a set of activities and materials appropriate for their level; one para
teacher works with each group



Assess all children in the camp using the same tools after 15, 30 and 45 days; if a child
progresses, the child can move into the next group



Mainstream children into the identified schools (through school admission tests) at the end of
the 45 days

Stage 2: Whole School Improvement Program to Ensure Retention of Children

Duration: 09 months
 Mainstream Para teachers into the schools to help with the increased enrolment


Build capacity of all school teachers through regular subject-based trainings



Provide Teaching Learning Materials (TLMs) and small libraries/reading kits for children



Establish Students Club to encourage students to conduct school enrichment activities



Track learning levels of mainstreamed children



Strengthen School Management Committees (SMCs) and School Councils (SCs)



Maintain and repair basic necessary school infrastructure

6. Methodology:
In this section, we present the estimation strategy used in this study. We construct basic variables
to estimate the impact on enrolment, retention and learning levels of children in the camp. We
check for transitions across learning levels of children in the camp through a variable such that it
is equal to one if the child transitions from a lower category to a higher category in a subject and
0 otherwise.
We then introduce a basic regression model to see the impact of different factors on the learning
levels of the children. The model includes age, gender and in-school and out of school child
status of children attending the CPB Camp to investigate transition of children from a lower level
category to a higher level category across three subjects: English, Urdu/Sindhi/Balochi and
Math. The model is as follows:
(6.1)

Where Li indicates transition of children from a lower level category to a higher level category in
subject i, Aj indicates ages of the children in category j, G indicates gender of the children and S
indicates school status (out of school or in-school) of the children.
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We use a univariate dprobit model to estimate the equation 6.1 above, since our dependent
variable is a binary indicator variable, indicating whether the children in the CPB camp transition
or not. Hence, the model takes the form:
P(y = 1 | x) = ϕ(x’β), where P denotes probability, ϕ is the Cumulative Distribution Function of
the standard normal distribution, β is the parameter to be estimated, and the model looks like:
(6.2)
Where a subscript index subjects is (i). Adding parameters for district and province variables, the
model looks like:
(6.3)
Where a subscripts index subjects is (i), and a district is (d). Our dependent variable is defined
as:
yi = 1 if children transition from a lower category to a higher category in subject i
0 otherwise
X contains a set of different factors which include dummy variables for age in categories 5-8, 912, 13-16, gender and school status of the children; includes dummy variables for districts and
captures the time invariant district fixed effects; ε is the error term.

7. Data and Construction of Variables:
Data Source:
The data used has been collected for the purpose by the external Monitoring and Evaluation team
hired by the implementing body (Idara-e-Taleem-o-Aagahi/Center of Education and
Consciousness) for the Learning for Access Program. It gives longitudinal data over two periods
from four districts, as follows:


Sukkur



Shikarpur



Lasbela



Muzaffargarh

The data provides information of demographic variables that include name of the province,
name of the district, name of the tehsil, name of the union council, name of the village, name of
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the school, name of the child, age of the child, gender of the child, status of the child (out of
school/in-school), learning levels of the child in English, Urdu/Sindhi/Balochi (local language)
and Math at baseline, 1st term and 2nd term.

Definition and Construction of Variables:
Variable Name:

Description:

SERIALNO

Serial Number

DISTRICT

Name of the District

TEHSIL

Name of the Tehsil

UC

Name of the Union Council

VILLAGE

Name of the Village

SCHOOL

Name of the School

SCHOOLCODE
ASSESSMENTTERM
ASSESSMENTDATE
CHILDSNAME
AGE
FATHERNAME
GENDER
OSIS
INSCHOOLCLASS
URDUSINDHIBALOCHIBASELINE

Code of the School
Term of Assessment
Date of Assessment
Name of the Child
Age of the Child
Name of the Father
Gender of the Child
Status of the Child (In-School/Out of School)
Class Level of the In-School Child
Baseline Result for Urdu/Sindhi/Balochi

URDUSINDHIBALOCHI 1 STTERM

1st Term Result for Urdu/Sindhi/Balochi

URDUSINDHIBALOCHI 2 NDTERM

2nd Term Result for Urdu/Sindhi/Balochi

MATHBASELINE

Baseline Result for Math
1st Term Result for Math
2nd Term Result for Math
Baseline Result for English
1st Term Result for English
2nd Term Result for English
Baseline Result for Urdu/Sindhi/Balochi is =0 if child is at
"Nothing", =1 if child is at "Letter", =2 if child is at "Word", =3 if
child is at "Sentence", =4 if child is at "Story"

MATH 1 STTERM
MATH 2 NDTERM
ENGLISHBASELINE
ENGLISH 1 STERM
ENGLISH 2 NDTERM
URDUSINDHIBALOCHIBASELINE _ Q

URDUSINDHIBALOCHI 1 STTERM_ Q

1st Term Result for Urdu/Sindhi/Balochi is =0 if child is at
"Nothing", =1 if child is at "Letter", =2 if child is at "Word", =3 if
child is at "Sentence", =4 if child is at "Story"
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URDUSINDHIBALOCHISELINE 2 NDTERM _Q

2nd Term Result for Urdu/Sindhi/Balochi is =0 if child is at
"Nothing", =1 if child is at "Letter", =2 if child is at "Word", =3 if
child is at "Sentence", =4 if child is at "Story"

MATHBASELINE _Q

Baseline Result for Math is =0 if child is at "Not Identify #", =1 if
child is at "1-9", =2 if child is at "10-99", =3 if child is at Addition,
=4 if child is at Subtraction, =5 if child is at "Multiplication", =6 if
child is at "Division"
1st Term Result for Math is =0 if child is at "Not Identify #", =1 if
child is at "1-9", =2 if child is at "10-99", =3 if child is at Addition,
=4 if child is at Subtraction, =5 if child is at "Multiplication", =6 if
child is at "Division"
2nd Term Result for Math is =0 if child is at "Not Identify #", =1 if
child is at "1-9", =2 if child is at "10-99", =3 if child is at Addition,
=4 if child is at Subtraction, =5 if child is at "Multiplication", =6 if
child is at "Division"
Baseline Result for English is =0 if child is at "Nothing", =1 if child
is at "Letter", =2 if child is at "Word", =3 if child is at "Sentence",
=4 if child is at "Story"

MATH 1 STTERM _Q

MATH 2 NDTERM _Q

ENGLISHBASELINE _Q

ENGLISH 1 STTERM _Q

1st Term Result for English is =0 if child is at "Nothing", =1 if child
is at "Letter", =2 if child is at "Word", =3 if child is at "Sentence",
=4 if child is at "Story"

ENGLISH 2 NDTERM _Q

2nd Term Result for English is =0 if child is at "Nothing", =1 if child
is at "Letter", =2 if child is at "Word", =3 if child is at "Sentence",
=4 if child is at "Story"

GENDER _Q

Gender of the Child is =0 if Male, =1 if Female
Transition of the child from a lower category to a higher category
in English is =0 if english1sterm_q<= englishbaseline_q, =1 if
english1stterm_q> englishbaseline_q

ENGLISHTRANSITION 1

URDUSINDHIBALOCHITRANSITION 1

MATHTRANSITION 1

Transition of the child from a lower category to a higher category
in Urdu/Sindhi/Balochistan is =0 if urdusindhibalochi1stterm_q<=
urdusindhibalochibaseline_q, = 1 if
urdusindhibalochi1stterm_q>urdusindhibalochibaseline_q
Transition of the child from a lower category to a higher category
in Math is =0 if math1stterm_q<= mathbaseline_q, =1 if
math1stterm_q> mathbaseline_q

ENGLISHTRANSITION 2

Transition of the child from a lower category to a higher category
in English is =0 if english2ndterm_q<= englishbaseline_q, =1 if
english2ndterm_q> englishbaseline_q

URDUSINDHIBALOCHITRANSITION 2

Transition of the child from a lower category to a higher category
in Urdu/Sindhi/Balochistan is =0 if
urdusindhibalochi2ndterm_q<= urdusindhibalochibaseline_q, = 1
if urdusindhibalochi2ndterm_q>urdusindhibalochibaseline_q
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MATHTRANSITION 2

Transition of the child from a lower category to a higher category
in Math is =0 if math2ndterm_q<= mathbaseline_q, =1 if
math2ndterm> mathbaseline_q

OSIS_Q

Status of the Child (In-School/Out of School) is =0 if out of school,
=1 if in-school
Child is of the age 5, 6, 7 or 8
Child is of the age 9, 10, 11 or 12
Child is of the age 13, 14, 15 or 16
District=Lasbela
District=Muzaffargarh
District=Shikarpur
District=Sukkur
Child is female and in-school

AGE _Q1
AGE _Q2
AGE _Q3

LSB
MZG
SUK
SHK
FEMALE IS

8. Empirical Findings:
Enrolment:
Our data reveals that a total of 8790 children attended the CPB Camps across the four districts.
District-wise enrolment shows that 32.4% of the children are in Sukkur, 30.1% of the children
are in Shikarpur, 9.4% of the children are in Lasbela and 28.1% of the children are in
Muzaffargarh.
Enrollment of Children in Chalo Paro Baro (CPB) Camps
District
Sukkur
Shikarpur
Lasbela
Muzaffargarh
Total

Camps

In-School

78
45
37
41
201

Girls Boys
225 324
320 704
0
4
553 339
1098 1371

Out-Of-School Total
Girls
1081
789
300
849
3019

Boys
1214
834
518
736
3302

2844
2647
822
2477
8790

%
32.4
30.1
9.4
28.1
100

Table 8.1: Enrolment of children in CPB Camps

Retention:
Our data reveals that baseline assessments were conducted for all 8790 children. However, after
15 days, at the time of the 1st term assessment, 99.9% of the children remained. After 30 days, at
the time of the 2nd term assessment, 99.2% of the children remained.
Retention of Children in Chalo Parho Barho (CPB) Camps
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Urdu/Sindhi/Balochi
English
Math
Freq.
%
Freq. %
Freq.
%
Baseline
8790
100
8790 100 8790 100
Baseline - 1st Term
8780
99.9
8780 99.9 8780 99.9
Baseline - 2nd Term
8717
99.2
8713 99.2 8712 99.2
Table 8.2: Retention of children in CPB Camps

Learning Levels:
Transition of Children across Subjects:

Our data reveals that positive transition patterns for children across all three subjects. For
Urdu/Sindh/Balochi, 79.6% of the children transitioned from a lower category to a higher
category in the subject over the two term period of 30 days. Similarly, the figures show 85.2%
for English 84.6% for Math. Therefore, children transitioned most in English and least in the
local language.
Transition of Children From A Lower Category to A Higher Category
Urdu/Sindhi/Balochi
English
Math
Freq.
%
Freq.
%
Freq.
%
Baseline
8790
100
8790 100 8790 100
Baseline - 1st Term
5573
63.4
6459 73.5 6175 70.3
Baseline - 2nd Term
7000
79.6
7491 85.2 7432 84.6
Table 8.3: Transition of children from a lower to a higher category

Probit Model Results:
We estimate the basic model for our longitudinal data using the dprobit command, so that it is
easier to interpret the results for marginal effects. The results of the regression are given in Table
8.4
Correlation between learning transitions and status of the children (out-of-school/inschool):
With a significant negative coefficient for the status of the children (OSIS_Q) for each subject,
the results reveal that being an in-school child (OSIS_Q=1 if child is in-school) decreases the
predicted probability for the child to transition from a lower level to a higher level category in all
three subjects.
Correlation between learning transitions and gender of the children:
With a significant negative coefficient for the gender of the children (GENDER_Q) for each
subject, the results reveal that being a female (GENDER_Q=1 if child is a female) decreases the
predicted probability for the child to transition from a lower level to a higher level category in all
three subjects.
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Correlation between learning transitions and age of the children:
With significant positive coefficients for the lower two categories for the age of the children
(AGE_Q1, AGE_Q2) for each subject, the results reveal that being younger increases the
predicted probability for the child to transition from a lower level to a higher level category in all
three subjects. The coefficient for AGE_Q1 (if child is 5, 6, 7 or 8 years old) is greater than the
coefficient for AGE_Q2 (if child is 9, 10, 11 or 12 years old) in each subject. Similar regressions
run with AGE_Q3 (if child is 13, 14, 15 or 16) yield smaller coefficients. The results conclude
that the younger the child, the higher the probability for the child to transition from a lower level
category to a higher level category in all three subjects.

Variable

OSIS_Q
GENDER_Q
AGE_Q1
AGE_Q2
R^2
No. of Obs
Log
pseudolikelihood

Transition for
Urdu/Sindhi/Balochi
(Local Language)
-0.3414
-0.0119
-0.0482
0.0085
0.1922
0.0299
0.1658
0.0269
0.1566
8790
-3746.7658

***
***
***
***

Transition for
English
-0.1823
0.0107
-0.0617
0.0074
0.2342
0.0260
0.1939
0.0221
0.1031
8790
-3302.0533

***
***
***
***

Transition for
Math
-0.2428
0.0110
-0.0160
0.0073
0.1427
0.0241
0.1015
0.0215
0.1285
8790
-3297.3213

***
**
***
***

The coefficient is the value of dF/dx for discrete change of dummy variable from 0 to 1
*p<0.10, **P<0.05,***p<0.010; robust standard error given below the coefficient

Table 8.4: Results of dprobit regression model 6.2

Controlling for District Fixed Effects:
As we control for district fixed effects, we find significant results with similar trends for status of
child, with an in-school child having a lower probability to transition from a lower category to a
higher category across all three subjects. While the results for gender are insignificant, the results
for age reveal similar trends as before, with younger children having a higher probability to make
a positive transition, especially for local language and Math.
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Variable

Transition for
Urdu/Sindhi/Balochi
(Local Language)

OSIS_Q

-0.3045
0.1134
-0.0175
0.0115
0.1178
0.0267
0.1024
0.0010
-0.1908
0.0209
0.1169
0.0350
0.0370
0.0281
Yes

GENDER_Q
AGE_Q1
AGE_Q2
MZG
LSB
SUK
District Fixed
Effects
R^2
No. of Obs
Log
pseudolikelihood

0.2233
8790
-3450.4912

Transition for
English

***

-0.1611
0.0593
-0.0200
0.0308
0.1171
0.0886
0.0962
0.0605
-0.3998
0.0142
-0.0621
0.0310
-0.0796
0.0119
Yes

***
***
***
***

0.3006
8790
-2574.9917

***

***
**
***

Transition for
Math
-0.1826
0.0621
0.0035
0.0082
0.0625
0.0157
0.0389
0.0047
-0.0908
0.0030
0.0019
0.0303
0.1488
0.0166
Yes

***

***
***
***

***

0.2496
8790
-2839.2803

The coefficient is the value of dF/dx for discrete change of dummy variable from 0 to 1
*p<0.10, **P<0.05,***p<0.010; robust standard errors given below the coefficient
The robust standard errors are corrected for clustering at the district level

Table 8.5: Results of dprobit regression model 6.3

9. Conclusion:
This paper was an attempt to highlight the effectiveness of learning model camps to reduce the
number of OOSC in a community while working to improve learning levels of the enrolled
children as an effort to retain them later in school. At the same time, the paper uses the available
data to understand correlations between different factors that influence transition of children
across learning levels. The role of learning model camps to bring OOSC to schools has not been
well explored as yet; therefore, this paper aims to add this program to the already existing
interventions. We use longitudinal data over two periods collected from four districts of Pakistan
and draw on basic construction of variables along with regression analysis to estimate our
results. The major findings of the study are discussed below.
Our first major finding of the study is that out of a total of 8790 children enrolled in CPB camps,
99.2% of them stay till the end of the month. Most of the children transition to a higher level
category with about 79.6% in local language, 85.2% in English and 84.6% in Math. These results
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highlight the positive impact of the camp on enrolment and learning levels of the children. This
not only adds credibility to the efficiency of a learning camp model but also to the CAMaL
methodology as a teaching strategy for OOSC. The trick of the methodology is the interactive
nature of the activities that allows for close connection between teachers and the children, builds
interest of the children to come to school and that of the teachers’ to help children progress to the
next stage of learning. At the same time, the grouping and teaching of children according to
different learning levels gives children a chance to strive beyond limits. Moreover, the
engagement of local community members as para-teachers for the camp not only raises
awareness of the need to enroll all children in schools but also in fact, provides easy access to the
community to solve the problem themselves. Therefore, this model takes care of basic demand
and supply side realities while creating sustainable solutions through simple and cost-effective
strategies.
Our second major finding of the study is that factors such as out-of-school/in-school status,
gender and age of the child have a significant impact on the probability of the child to transition
to a higher level category in all three subjects. Our results reveal that holding an in-school child
status decreases the probability for the child to make a positive transition. This directs attention
to scrutinize school and teaching systems that are slowing down the learning growth of children.
This also underscores the need to revamp the existing teaching methodologies to provide an
engaging environment for positive development. Our results also reveal that being female
decreases the probability for the child to transition to a higher level category. This raises the need
to explore why such a correlation might exist; it may be due to the way girls are bred in certain
societies and are purposely kept away from education. Regardless, it calls for work towards
inclusive education, with a special focus on providing quality education to girls. However, the
results illustrate a positive direct relationship with age; the younger the child, the higher the
probability for the child to show a positive transition to a higher level category in all subjects.
This confirms earlier literature on early childhood development and sets firm ground for rigorous
policy frameworks that guarantee quality education in pre-primary and primary years as a key to
foundations for lifelong development.
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10.

Annexure

Annex 1: Case Studies from the Field
Khairunisa - a born leader! (By Farwa Fatima)
Khairunisa is a fourth grader at Abdullah Bizinjo Primary Government School in a village in
Sakran, Lasbela. However, I met her in an ECE classroom, bringing the children together and
playing a game with them. The class teacher for ECE was absent, and Khairunisa had no class
herself at that time so she took up the role and began teaching the children in her own capacity.
She aspires to be a teacher and educate children in her community. However, she sadly says that
'I know I will be married once I finish my fifth grade next year'. Upon asking her why would that
happen, she reported that 'there are no secondary schools in this village and closest is two hours
away on foot and my father will never let me walk till there'- the only other alternative is
domestic work and marriage for this born leader. Khairunisa has the passion and focus but needs
our help...

Haji Wahid Buksh is Ready for Education: A Call for Help! (By Farwa Fatima)
A small village in Sakran in the district of Lasbela, Baluchistan has raised a call for everybody to
help people set up their first school. Haji Wahid Buksh is a village which, until recently, had
never been bestowed with a school. However, recently, one of the girls of the village returned
after receiving a bachelors degree, and has made space in her house to teach children there. She
has also encouraged her community to take an initiative to build a school; the men have
successfully set up a small one room building which they hope to be functional soon. The
community is charged and ready to educate its children but lacks resources. It appeals to
everyone out there to help them educate their children- Haji Wahid Buksh you are no longer
alone!

Dedication to Education Knows No Bounds (By Farwa Fatima)
In a government primary school for girls, located in a rural village of Dureji in Lasbela,
Baluchistan, I came across an ardent supporter of education, Aslam Mirkot. Aslam is a retired
teacher and over sixty years old but upon shutting down of a girls school in his community
due to the unavailability of a teacher, he felt a grave responsibility towards the future of many
young girls who wanted to seek education but had no access. He voluntarily began to
singlehandedly teach in that school and today its been three years and the school strength has
almost reached a hundred. ITA has adopted the school and provided teachers to enact Early
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Childhood and Learning for Access programs there, shouldering Aslam in securing a bright
future for the girls of his community. Who says people in Baluchistan don't want education
for their girls?
Young School Leaders in Sukkur and Shikarpur mobilized for #UpforSchool
Campaign (By Farwa Fatima)
On a visit to government primary schools in Sukkur and Shikarpur villages of Sindh
province, 8 students from grades 4-5 were selected to form a Girl's Club. They were
empowered to become student leaders and take 5 responsibilities. These were to enroll out
of school children of their community, ensure cleanliness and hygiene of their learning
environment, plant trees and shrubs for a greener and fresher school environment, offer
ideas for including in annual School Improvement Plan (SIP) to the SMC and facilitate
library/reading and sports activities. At the Bagarjee Primary School for girls, three of the
leaders- Tayaba, Ramsha and Alishba displayed heart warming results; within an hour of
selection; after school, instead of going home, the girls quietly went off into their
neigbhourhood and returned to school with a young girl, Uroosa who excitedly joined the
learning camp for out of school children that had just begun. Witnessing such a positive and
immediate response, the leaders were galvanized for the #UpForSchool campaign the next
day. They enthusiastically took charge of the forms, promising to return with signatures
from all students and teachers - all 350 of them and also family members. It was an amazing
response, much more charged than that of any teacher or SMC member! Who said young
girls cannot be mobilizers and change makers!

Fighting to empower the trapped children of my community: Story of Seema (By Farwa
Fatima)
Seema Saher is a passionate advocate of empowering children of her Diwala community through
education. Her story is quite inspiring and echoes the lives of many girls living in the Diwala
community in Usman Koria, Muzaffargarh. She visits different households within the
community and fights with the household heads to send their children to school arguing for
education as a right in words as simple as ‘Before you make your children a source of earning,
make them human’.

Seema has fought a tough battle to acquire her own education. She humbly relates her struggle
from going to the local government school in Diwala to getting a MA degree from Boys College
in Muzaffargarh. She narrates times when she had her final BA exams and barely made it to the
exam center because of threats from her cousins that they would break her legs if she steps out of
her house to go to the college. She had to fight through strong familial and societal barriers to
fulfill her dream of holding a MA degree. She says that now she sees the same dream reflecting
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in the eyes of many other girls living in the Diwala community. Although she was working
outside of this community before but upon hearing of an opportunity to teach in a school in her
own community, she immediately responded with great enthusiasm.

Since she has joined, she has hounded many household owners adamant to not send their
children to schools, fought arguments with them and successfully convinced many to send their
children to school. She recounts the story of three girls- Saima, Parveen and Sumaira, who
belong to a ‘juggi’-an area notoriously known to be inhabited by ‘faqeer’ (beggars). She
discusses how the household owner would not send his children to schools not just because they
are unaware of the benefits education accrues, but also because they did not want other children
at school to make fun of their children’s background. Seema assured them that his children are
her responsibility now and that nobody will make fun of them. She successfully won his
confidence and brought his children to school. All three girls have been enjoying a lot at school
and have dreams that they never before could dare to think of. This is just one story. Seema has
many other success stories to tell. She is surely the ‘Malala’ of Diwala!
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Annex 2: Chalo Parho Barho (CPB) Assessment Tools
Urdu Tools:
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English Tools:
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Math Tools:

25 | P a g e
CPB Assessment Sheet:
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